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ABSTRACT

Background and Aim of the Work. Violence at work has been identified as a se-
rious problem in many countries all over the world. Violence against teachers has be-
come a silent epidemic in education. Violence can lead to serious adverse health ef-
fects. It would be quite impossible for teachers to concentrate in their learning
environment if they were suffering from any physical or psychological problems. This
work was aimed at determining the prevalence, nature and consequences of physical
and non-physical violence against secondary schools' teachers in Ismailia city, and in-
vestigating the potential associations between each form of violence and several

teacher-related characteristics.

Subjects and Methods. This cross sectional study was conducted at secondary
schools in Ismailia city, including general, technical, agricultural, industrial, and com-
mercial schools. Eligible teachers were those working for more than one year, and not
suffering from any neurological or psychiatric problems. The participant teachers
were 1036. A self-administered anonymous questionnaire was used to assess violence
against teachers. It covers questions concerning socio-demographic data, job related

data and violence incidents; their characteristics, perpetrators, and associated factors.

185



186

Waheed A. & Youssef 1.

Results. About three-fourth of studied teachers were exposed to workplace vio-
lence. More than half of them experienced covert violence while 15.8% experienced
overt violence. Actual physical violence was experienced by 7.5% of the teachers.
Near 15% of respondent teachers were stalked and 4.7% were sexually harassed. The
majority of the stalked and sexually harassed participant teachers were victimized by
students, then by other teachers, school administrators, parents or family members,
and lastly other school members. The majority of incidents occurred in classrooms
and during school time. Only one fourth of the incidents of stalking and sexually ha-
rassment were reported to school administrators. Participant teachers reported nega-
tive impacts of violence on their own educational career, physical, and emotional
status. Logistic regression analysis has revealed that teachers of cultural subjects and
teachers with good health status were statistically significantly more exposed to cov-
ert and overt assaults. Younger teachers and non-general secondary school teachers
were also more prone to covert type of violence. Male teachers and general secon-
dary school teachers were more prone to overt type of violence. The predictors of
stalking were longer duration of work in years, ill health, and exposure to overt vio-
lence. For sexual harassment, the predictors were exposure to overt violence and non-

exposure to stalking.

Conclusion. A significant proportion of secondary school teachers in Ismailia
city are exposed to workplace violence, more covert than overt. A smaller proportion
is exposed to stalking and sexual harassment. Predictors of violence against teachers
included age, gender, experience years, health status, type of school, and subject spe-
cialty. There is need for intervention and prevention strategies to provide better quali-

ty of life and education for the future of the country.

Introduction

Violence is a salient public health is-
sue (Hamburg, 1998). Violence at work
has dramatically gained momentum in re-
cent years and is now a priority concern in
both industrialized and developing coun-
tries. Violence at work has been identified

as a serious problem in many countries all-

over the world (Saarela, 2002). Occupa-
tional violence has resulted in physical and
psychological damage, and even deaths
(Saarela, 2002).

The lack of a clear, concise definition
of work-related violence is one of the
problems in both tracking and addressing

violence as a workplace health and safety
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issue. In workplace settings, the term vio-
lence has been applied to a wide spectrum
of behaviors ranging from mild abuse to
homicide, with little consistency of appli-
cation (Nolan et al., 1999). Alternatively,
according to Duhart (2001), violence at
work comprises any physical assaults and
threats of assault directed toward persons

at work or on duty.

Violence against teachers has become
a silent epidemic in education (AEU,
2003). Both teachers and students are fac-
ing violence (Mushinski, 1994). Serious
assaults against teachers are definitely on
the rise and violence against teachers is a
workplace hazard of increasing concern
(Needham, 2005). However, education au-
thorities seem reluctant to tackle its sys-
temic causes, and while they hesitate,
teacher stress levels are increasing and
good teachers are leaving (AEU, 2003).

Based on limited information from an
advisory committee of teachers, Minnesso-
ta University researchers estimated that at
least 5 per cent of teachers are assaulted
physically each year, and between 20 and
30 per cent are abused nonphysically.
Gerberich called nonfatal acts of violence
against teachers "seriously underreported”
(NIOSH project, 2004-2007). Moreover,
between 1996 and 2000, 599,000 violent

crimes against teachers at school were re-

ported worldwide. The highest incidence
was reported in USA where about 28 out
of every 1,000 teachers were the victims of
violent crime at school, and 3 out of every
1,000 were victims of serious violent
crime, i.e. rape, sexual assault, robbery,
and aggravated assault (NCES, 2003).

Furthermore, De Voe and coworkers
(2002) reported that 9 per cent of all teach-
ers were threatened with injury by a stu-
dent from their school, and 4 per cent were
physically attacked by a student. Also, vic-
tims in the teaching profession were more
likely than any other workers to report the
crimes to a non-law enforcement official
(Duhart, 2001).

Most of the violence experienced by
teachers tends to be more insidious in na-
ture, consisting of insults, harassment, or
intimidating behavior, rather than outward-
ly threatening or physically violent ac-
tions. Incidents involving weapons appear
to occur relatively infrequently (Manitoba
Teachers Society 1990, 1993; the New
Brunswick Teachers' Association, 1994,
Nova Scotia Teachers' Union, 1996). The
British Colombia survey showed that the
range was from 1.0% for both attempted
physical violence with a weapon and actu-
al physical violence with a weapon to
29.5% for personal insults or name calling
(Lyon and Douglas, 1999). Assaults were



188

Waheed A. & Youssef 1.

predominately physical, occurring during
classroom disputes and while restraining
students (Levin et al., 2006).

The most frequent perpetrators of vio-
lence against teachers were students, fol-
lowed by parents/ guardians, youths exter-
nal to the school, and other teachers,
support staff, or administrative officers
(The New Brunswick Teachers' Associa-
tion, 1994; MacDonald et al., 1996; Lyon
and Douglas, 1999).

Violence against teachers occurs as a
result of a combination of multiple factors.
Parental influences, school staff and police
involvement, peer pressure, student influ-
ences such as drug and alcohol abuse and a
preoccupation with weapons, and the mass
media have all been identified as possible
factors associated with violence against
teachers. In addition, individual student
characteristics such as gender, socioeco-
nomic status, and a history of prior vio-
lence may play a role. However, none of
these factors can be identified or singled
out as the reason for violence (Ruff et al.,
2004). Meanwhile, Johnson and Fisher
(2003) identified lack of knowledge, lack
of support, and inadequate safety measures
as probable causes of school violence.
Moreover, lack of parental supervision at
home and lack of family involvement in

school were considered major factors con-

tributing to school violence affecting at
least two-thirds of the teachers and 83 per
cent or more of the law officers (Mushin-
ski, 1994).

The media also play a very important
role in the spread of school violence. The
media typically glorifies violence in mo-
vies and television shows. In a society
that is inundated with media images of vi-
olence, it is believed that the cumulative
effect, especially for people who are a lit-
tle unstable, can be a contributing factor to
violent behavior (Glasgow, 2003). The
problem is not the direct correlation be-
tween a student seeing an image on the tel-
evision or the movies and replicating it; it
is the constant exposure to violence that
tends to lead the youth to believe that vio-
lence is a normal, not deviant behavior
(Vossekuil, 2002).

Some teachers are at greater risk for
victimization. Male teachers are more than
twice as likely to be victims of violent
crime, and teachers at middle/junior high
schools are at greater risk than those in
elementary or senior high schools. Vio-
lence against teachers is also higher at ur-
ban schools (Reiss et al., 1993) and semi-
rural school district (Johnson and Fisher,
2003). Moreover, the level of violence re-
ported by teachers and the proportions
who reported that weapons were regularly
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brought to school increased as the per-
ceived quality of the education provided in
the school decreased (Mushinski, 1994).

Violence can lead to serious adverse
health effects (Kimerling and Calhoun,
1994; Norris and Kaniasty, 1994; Boney-
McCoy and Finkelhor, 1995; Acierno et
al., 1999). Because the direct physical con-
sequences of violence are often visually
apparent, their potential impact on a vic-
tim's physical health seems to be relatively
well understood. Much less understood
and appreciated, however, is the "hidden"
effect of violence in terms of the victim's
psychological well-being. Of particular
concern in this regard are chronic forms of
violence such as intimidation and harass-
ment, which do not result in immediate
physical signs of trauma and therefore are
more likely to be minimized or down-
played (Lyon and Douglas, 1999). If an at-
tack does occur at school, those involved
are more likely to suffer from post-
traumatic stress syndrome. Some symp-
toms of this disorder are re-experiencing
the old trauma, depression, outbursts of
anger, irritability, inability to sleep, and
lack of concentration (Schonfeld, 1995;
Weinhold, 2003).

It would be quite impossible for teach-
ers to concentrate in their learning envi-

ronment if they were suffering from any of

the above listed problems. Some may nev-
er be able to completely go back to how
their life was before the attack (Phillip,
1999). Therefore, school violence needs to
be taken seriously because it creates an en-
vironment that is unhealthy for learners as
well as for teachers. There is a great deal
of anecdotal evidence available from
teachers, and a plethora of stories and arti-
cles in the media, particularly high profile
stories of physical assaults against teachers
from students. Despite a wealth of anecdo-
tal evidence, there are currently very little
research data available on the prevalence
or impact of various forms of physical and
emotional violence directed against staff in
schools violence (student-to-student and
parent-to-teacher), which are perceived to
be more serious problem (Lyon and Doug-
las, 1999).

There are still very little Egyptian re-
search studies pertaining to the conse-
quences of violence against teachers and
its adverse health effects. Some Egyptian
and Arabian educational studies were con-
cerned with educational problems, and by
the way tackled the relation between
teachers and students only (Mostaffa,
1993; Hassan, 1997). Meanwhile, Egyp-
tian social studies were only concerned
with violence among students and ad-

dressed the problem of violence against
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teachers as a secondary issue (Al-Amir,
1993; Hanna, 1998). This provides reason
to assess the prevalence, nature, and the
health effects of violence against teachers

in secondary schools in Ismailia city.

Aim of the Work

This work was aimed at determining
the prevalence, nature and consequences
of physical and non-physical violence
against secondary schools' teachers in Is-
mailia city, and investigating the potential
associations between each form of vio-
lence and several teacher-related charac-

teristics.

Subjects and Methods

A cross sectional study was conducted
in secondary schools in Ismailia city, in-
cluding general, technical, agricultural, in-
dustrial, and commercial secondary
schools. Teachers eligible for the study
were those working for more than one
year, and not suffering from any neurolog-
ical or psychiatric problems. All eligible
working teachers at the study time have
participated in the study. Their total num-
ber was 1036 teachers out of a total of
3701 secondary school teachers in Ismailia
Governorate. The majority of participants
were female (n = 564; 54.4%), with mean
age (SD) of 38.83+7.6 years ranging from

21 to 58 years old. Most respondents pos-

sessed a bachelor's degree as their highest
level of education (n =928; 89.6%). Teach-
ers had, on average, approximately
14.4+7 .1 years of teaching experience, and
6.5+4.7 years teaching at their present
school. Most respondents had permanent
contracts (n = 945; 91.2%). Slightly more
than half (50.7%) were in general secon-
dary schools, while commercial, technical,
and agricultural schools teachers constitut-
ed respectively 18.3%, 21.3%, and 9.7%

of the sample.

A self-administered anonymous ques-
tionnaire was used to assess violence
against teachers. It was designed based on
the British Colombia Teachers Federation
Survey (Lyon and Douglas, 1999). It is a
modified version to Singer exposure to vi-
olence scale. It was translated into Arabic
by two independent persons after relating

some questions to Arabian background.
The questionnaire consisted of two parts:

Part I: included queries about teach-
er's socio-demographic data as age, gen-
der, and educational level, in addition to
job-related data and school characteristics
as subject area specialty, years of experi-
ence, grades taught, type of school, num-
ber of students, number of staff at school,
and average class density. It also included
questions about the health status of the

participant teacher.
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Part II: covered details about violence
at school. It included queries about the vi-
olence incidents, and forms of violence
with a focus upon stalking and sexual ha-
rassment. It also asked about the occur-
rence and specifics of relevant physical
and non-physical work-related violence
events during the previous 12 months such
as the site (e.g., classroom; other inside lo-
cation; outside; etc.), context (e.g., regular
classroom activities; classroom manage-
ment; extra-curricular activity; etc.), time
of day and lighting conditions, perpetrator
(e.g., student in class; parent/guardian;
other staff teachers), and perpetrator char-
acteristics (e.g., age; gender; behavioral
problems; past violence). Teacher was also
asked about the action taken as reporting
to specialized authorities, and specific ac-
tions against perpetrator. Then, the impact
of violence was assessed, where partici-
pant were asked about personal experience
of specified symptoms and feelings relat-
ing to career, physical, and emotional
well-being.

A pilot study was conducted on 20 sec-
ondary school teachers to test the clarity
and feasibility of the tool items. A final-
ized version of the questionnaire was then

prepared accordingly.

Working Definitions

Definitions of violence utilized in this

study were developed by Lyon and Doug-
las (1999), and di Martino (2002).

Violence is defined as any threatened,
attempted, or actual harm to a person or
persons. Behavior that would be fear-
inducing to the average person also falls

within the parameters of this definition.

Covert violence is defined as tapped
insidious, often continuing, behaviors and
experiences apparently capable of creating
hostile work environments and apt to in-
crease stress associated with the work-

place.

Stalking is defined as abnormal and
persistent interest in a specific individual,
accompanied by repeated acts of a threat-
ening or harassing nature toward that indi-

vidual.

Sexual harassment is described as cir-
cumstances in which sexual demands, re-
marks, gestures, or behaviors make the
work environment intolerable, or situa-
tions in which employment is made con-
tingent upon compliance with sexual de-

mands, remarks, gestures, or behaviors.

The study was conducted after taking
permissions from the Ministry of Educa-
tion in Cairo, then the Director of the Edu-
cational Affairs, and lastly from schools'
headmasters. Ethical considerations and

human rights were taken into account in
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carrying out the study. Complete confiden-
tiality of any obtained information was se-

cured.
Statistical analysis

Statistical analysis was done using Sta-
tistical Package for Social Science (SPSS)
version 13.0. Presentation of data was
done in the form of numerical and tabular
forms as appropriate. Logistic regression
analysis was done to assess the influences
of demographic, occupational factors,
school characteristic and the health status
of the participant teachers on the occur-
rence of violence and its forms. For all
tests, statistical significance level was con-

sidered at p value <0.05.

Results
Prevalence and types of violence

The prevalence of each type of vio-
lence is shown in Table 1. More than half
of the reported violence was in the form of
activities intended to intimidate (52.2%).
Personal insults and name-calling was the
most frequent type (26.8%), while actual
physical violence with a weapon was the
least frequent (6.3%), although it was the
most dangerous one. The table also shows
that covert violence, which represents non-
physical types of violence that may be in-
sidious or chronic, was much higher

(54.7%), compared to overt violence,

which refers to physical violence whether
attempted, threatened, or actual, excluding
that against family members (15.8%). Ac-
tual physical violence describes violence
in which physical contact was actually
made, and accounted for 7.5% of violence
types. Overall, total violence prevalence
was as high as 74.7%.

Stalking and Sexual Harassment

Table 2 describes two specific types of
violence, namely stalking and sexual ha-
rassment. As the table indicates, 14.5%
and 4.3% of the participant teachers have
reported being exposed to stalking behav-
iors and sexual harassment, respectively.
Two thirds of the perpetrators of stalking
behaviors were males (66.7%), and near
half of them were students (44.0%). The
most prevalent stalking behavior was com-
municating (52.0%), while vandalism was
reported in 8.0% of the cases. The table
also illustrates that perpetrators of sexual
harassment were mostly males (64.4%), ei-
ther students (37.8%) or teachers (31.1%).
It was mostly in the form of offensive re-
marks (37.8%), but 8.9% have reported

unwanted touching.
Situational Characteristics

The situational characteristics of the
stalking and sexual harassment violence

incidents revealed that slightly higher than
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one fifth took place in the classroom,
while school hallways were the next
(15.4%). Almost half of the incidents oc-
curred during school time (46.2%), and in
daylight (59.0%), as shown in table 3.
However, still a high percentage did not
mention the details of the incident. As re-
gards the consequence of such violence,
the same table indicates that near one fifth
of the incidents resulted in physical inju-
ries (19.5%), which were severe in three
cases (7.9%). Other consequences in-
volved absenteeism from work (24.6%),
which was mainly due to stress (72.9%).

Reporting of violent incidents

Regarding reporting of the violent
stalking and sexual harassment incidents,
table 4 demonstrates that only 25.6% of
the incidents were reported. This was
mostly to school administrators (46.0%),
although 18.0% were reported to police.
Violent incidents were reported less fre-
quently to parents (8.0%). As for the rea-
son for not reporting, the most frequently
mentioned one was solving the problem
informally (19.3%), or because no action
would be taken if the incident was report-
ed (18.9%). However, still about one
fourth of non-reporters gave no reason for
not reporting (32.4%). Concerning the ac-
tion taken, the table indicates that in most
of the cases, nothing was done (73.8%).

The most frequent type of action taken
was just to alternate student placement
(8.7%), or suspension (7.7%). In only two
cases (1.0%), the action was student expul-

sion.
Impact of violence

Table 5 illustrates participant teachers'
reported impact of violence on their own
career, physical, and emotional status. Re-
garding career, such incidents affected the
career performance of more than half of
the respondents (55.9%). This was mainly
in the form of poorer job performance
(27.5%), and decreased job satisfaction
(19.3%). Nine teachers (8.3%) have re-
ported having changed school as a result
of violence incidents. Violence was also
responsible for physical symptoms mani-
fested by more than one third of teachers
(37.9%). The most frequently reported
physical symptoms were sleep distur-
bance, headache, and gastro-intestinal up-
sets, 14.9%, 8.1%, and 5.4%, respectively.
The table also shows that more than half
of teachers were complaining from more

than one single symptom (55.4%).

Regarding emotional impact, the same
table shows that more than half of the
teachers had psychological symptoms
(51.8%). The most common symptoms
were frustration (20.8%), anger (12.9%),

and sadness (11.9%). Complaining from
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more than one symptom was reported by

about one forth of respondents (25.7%).

Risk factors associated with violence

against secondary school teachers

Logistic regression analysis was car-
ried out to determine personal and school
characteristics affecting the occurrence of
violence against teachers. Table 6 displays
the best fitting models for covert and overt
types of violence. Teachers of cultural sub-
jects and teachers not suffering from
health problems turned to be statistically

significant more exposed to covert and

table, younger teachers and non-general
secondary school teachers were also more
prone to covert type of violence. Mean-
while, male teachers and general secon-
dary school teachers were more prone to

overt type of violence.

Table 7 also depicts the predictors of
stalking and sexual harassment. The pre-
dictors of stalking were longer duration of
work in years, ill health status of teachers
and exposure to overt violence. As for sex-
ual harassment, the predictors were expo-

sure to overt violence and un-exposure to

overt assaults. In addition, as shown in the stalking.
Table 1. Violence against secondary school teachers in Ismailia city (n=1036)
Types of violence Frequency %
Covert violence:
Chronic activities tolerable on own but in total intended to intimidate 541 522
Personal insults or name-calling 278 26.8
Rude or obscene gestures intended to offend/insult/intimidate you 214 20.7
Behavior or conduct intended to make you fearful or intimidated 200 193
Remarks/statements made to harm your reputation or relationships 154 14.9
Total covert: 567 54.7
Overt violence:
Threatened physical violence without a weapon 101 9.7
Threatened/attempted/actual violence against a family member 99 9.6
Personal property damage 92 8.9
Attempted physical violence without a weapon 79 7.6
Threatened physical violence with a weapon 73 70
Actual physical violence without a weapon 69 6.7
Attempted physical violence with a weapon 68 6.6
Actual physical violence with a weapon 65 6.3
Total overt 164 15.8
Actual physical violence 78 7.5
Total (all violence) 774 74 4
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Table 2. Stalking and sexual harassment against participant teachers (n=1036)

Nature of harassment Frequency Percent
Stalking 150 14.5
Perpetrator gender:
Male 100 66.7
Female 36 24.0
Not mentioned 14 93
Relation to teacher:
Student 66 440
Teacher 29 193
Administrator 20 133
Parent/family member 19 12.7
School member 7 4.7
Not identified 9 6.0
Nature of stalking:
Communicating 78 52.0
Watching 17 113
Unwanted gifts 16 10.7
Vandalism 12 8.0
Following 8 53
Other 13 8.7
Not identified 6 40
Sexual Harassment 45 43
Perpetrator gender:
Male 29 64.4
Female 12 26.7
Not mentioned 4 8.9
Relation to teacher:
Student 17 37.8
Teacher 14 31.1
Parent/family member 5 11.1
School member 5 11.1
Administrator 4 89
Nature of sexual harassment:
Crude and offensive remarks 17 37.8
Trial to establish sexual relationship 9 20.0
Staring, leering, ogling 9 20.0
Unwanted touching 4 8.9
Subtle bribery for sexual favors 2 4.4
Other 2 4.4
Not mentioned 2 4.4
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Table 3. Situational characteristics of stalking and sexual harassment violence experienced by participating
teachers (n=195)

Situational characteristics: Frequency Percent
Location:
Classroom 42 21.5
Hallway 30 154
Non-school location 23 11.8
Courtyard 18 92
Teachers' room 5 2.6
Other 19 9.7
Not mentioned 58 29.7
Timing:
Before school 13 6.7
During school 90 46.2
After school 30 154
Not mentioned 62 31.8

Time of day:

Daylight 115 59.0
Afternoon 14 72
Not 66 338

Consequences:

Physical injuries: 38 19.5
Minor injury 28 73.7
Moderate injury 7 18.4
Severe injury 3 79

Time missed from work: 48 24.6
Due to stress 35 729
Due to physical injuries 7 14.6
Other reasons 6 12.5
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Table 4. Characteristics of violent incident reporting and action taken

Frequency %
Characteristics of reporting:
Incident reported 50 25.6
Agency notified (n=50):
School administrator 23 46.0
Police 9 18.0
Parent 4 8.0
Other 14 28.0
Reason for not reporting (n=145):
Informal resolution reached 28 193
No action would be taken 27 18.6
It happens all the time 20 13.8
To avoid causing trouble to perpetrator 14 9.7
Other 9 6.2
No reason 47 324
Action taken:
Nothing 144 73.8
Alternate student placement 17 8.7
Student suspension 15 7.7
Change of teaching assignment 5 2.6
Student expulsion 2 10
Other 12 6.2
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Table 5. Impact of violence on participant teachers

Frequency Percent
Experienced career impact 109 559
Types (n=109):
Poor performance 30 275
Decreased job satisfaction 21 193
Absenteeism 13 119
Changed assignment within school 10 92
Changed school 9 83
Other 7 64
More than one type 19 17.4
Had physical symptoms 74 379
Types (n=74):
Sleep disturbances 11 14.9
Headache 6 8.1
Gastrointestinal upsets 4 54
Backache 3 4.1
Dizziness and tremors 3 4.1
Weight change 2 2.7
Hyper-alertness 2 2.7
Other 2 2.7
More than one symptom 41 554
Had psychological symptoms 101 51.8
Types (n=101):
Frustration 21 20.8
Anger 13 12.9
Sadness 12 119
Depression 8 79
Irritability 8 79
Increased stress 7 6.9
Low self-esteem 4 4.0
Anxiety 2 20
More than one symptom 26 25.7
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Table 6. Logistic regression models of covert and overt types of violence and their independent predictors*

Type of violence Beta Standard Wald p-value | Exp (B)
coefficient | error (B)

Covert "non- physical" violence:
Age (reference: younger than 35 years) -0.375 0.016 5516 0.019 0.964
Teaching subject (reference: cultural) -0.326 0.133 6.027 0.014 0.722
Type of secondary school (reference: general) 0.153 0.072 4.551 0.033 1.166
Medical status (reference: ill health) 0.028 0.010 8.526 0.004 1.028
Constant 1.546 0.766 4074 0.044 1.692

Overt " physical" violence
Gender (reference: male) -0.576 0.178 10.428 0.001 0.562
Teaching subject (reference: cultural) -0.454 0.188 5.826 0.016 0.635
Type of secondary school (reference: general) -0.027 0.100 5.944 0.015 0.784
Medical status (reference: ill health) 0.027 0.010 7.559 0.006 1.027
Constant 2.664 1.013 6917 0.009 14.350

Independent predictors tested: gender, age, educational level, work duration in years, type of contract, teaching subject,
number of classes per week, type of secondary school and medical status.

Table 7. Logistic regression models of stalking and sexual harassment and their independent predictors

Beta Standard Wald p-value | Exp (B)
coefficient | error (B)

Stalking
Work duration (reference: short duration <10 years) 0.056 0.026 4.733 0.030 1.057
Medical status (reference: ill health) -0.038 0.011 12.182 <0.001 0.962
Exposure to overt violence (reference: exposed) -0.956 0.081 140.639 | <0.001 0.385
Constant 2425 1.176 4.248 0.039 11.297
Sexual harassment
Exposure to overt violence (reference: exposed) -0.284 0.101 7.905 0.005 0.752
Exposure to stalking (reference: exposed) 3.701 0.523 50.145 <0.001 40.501
Constant -5.758 2.644 4741 0.029 0.003

Independent predictors tested: gender, age, educational level, work duration in years, type of contract, teaching subject,
number of classes per week, type of secondary school, medical status, exposure to covert ,overt violence and exposure to
stalking.
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Discussion

Schools should be safe and
places for all students, teachers, and staff

secure

members. Without a safe learning environ-
ment, teachers may have difficulty teach-
ing and students may have difficulty learn-
ing. The current study showed that most
secondary school teachers in Ismailia city
were exposed to some type of workplace
violence. More than half of the participant
teachers experienced covert violence while
about fifteen percent experienced overt vi-
olence. The actual physical violence was
experienced by seven and half percent of
the participant teachers. Near fifteen per-
cent of teachers of the current study had
been stalked and near five percent had
been sexually harassed. The Saskatchewan
Teachers' Federation survey (1994) results
are in agreement with the current findings
regarding elements of covert violence and
overt one despite the cultural differences
and differences in reporting of physical in-
cidents. The most common types of vio-
lence reported in the Canadian survey
were personal insults or name calling, re-
marks or statements intended to harm
teachers' reputation or relationships, rude
or obscene gestures intended to offend, in-
sult, or intimidate, directly threatening be-
havior, and lastly actual or attempted phys-

ical violence. However, chronic activities

tolerable on their own but in total designed
to trouble or intimidate the teacher ac-
counted for only 15% in the Canadian
study, compared to more than 50% in our
study. This might reflect cultural differ-
ences, as this type of violence reflects less

overtly aggressive behavior.

In congruence with the current results,
the survey of Post Primary Teachers Asso-
ciation (PPTA), New Zealand showed that
85% of teachers reported less frequent but
more significant bullying incidents within
a school year (PPTA, 2004). Also, close to
the current results, 45% of the surveyed
Canadian teachers of the Manitoba Teach-
ers Society survey (1990, 1993) were sub-
jected to verbal abuse, 8% were threatened
with physical injury, 10% were physically
attacked, and slightly more than 10% suf-
fered property damage.

The New Brunswick Teachers' Associ-
ation (1994) survey of the entire English-
speaking membership regarding their ex-
periences with violence between Septem-
ber 1991 and April 1993 gave results that
are slightly lower than the present study.
Thus, nearly 40% of the respondents had
been victims of some type of work-related
violence, compared to more than 70% in
the present study. The five most common
forms of abuse reported by respondents
during the study period were verbal abuse
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or obscene gestures (34%), harassment due
to their occupation (14%), property dam-
age (12%), threats of physical injury
(12%), and physical attacks (9%). Howev-
er, this last type of actual physical attacks
was slightly lower than that revealed in the
present study. Moreover, property damage
was lower in the present study.

The British Colombia Teachers' Feder-
ation survey (1999) showed that 43.3% of
the participants experienced covert forms
of violence, 9.8% of them reported overt
violence and approximately 5% of respon-
dents reported actual physical violence in
1997/98. These findings are more close to
New Brunswick Teachers' Association
(1994) survey than to the current results,
which again confirms the effect of cultural
differences. Moreover, teachers in the Brit-
ish Colombia Teachers' Federation survey
reported less stalking (5%) and more sexu-
al harassment (12%). This is quite the re-
verse of the current findings where stalk-
than
harassment. Although there is no differ-

ing was much higher sexual
ence regarding violence definitions be-
tween this survey and the current work, the
differences may be due to cultural differ-
ences, and the time period of interest. The
higher levels of sexual harassment might
be due to different workplace setting or us-
ing more liberal definitions of sexual ha-

rassment (Lyon and Douglas, 1999).

More recently, in a NIOSH project
based on limited information from an advi-
sory committee of teachers, Minnesota
University researchers estimated at least 5
per cent of teachers are assaulted physical-
ly each year and between 20 and 30 per
cent are abused non-physically. These fig-
ures indicate much lower experiences with
violence, compared to previous studies,
and also compared to the present study.
this

reporting as Gerberich called nonfatal acts

However, might reflect under-
of violence against teachers "seriously un-
derreported" (NIOSH project, 2004-2007).
This is in line with the present study find-
ings, where only a small minority of vio-
lent incidents was reported, either to
school administrators, or to police. In con-
gruence with this finding, Duhart (2001)
has mentioned that in the teaching catego-
ry, only 28.1% of violent crimes were re-
ported to police and 52.1% dealt with in
another way. Underreporting in the current
work was mostly due to informal resolu-
tion of the incident, or persuasion of teach-
ers that nothing would be done, which re-
flects passive behavior of victims. These
findings are in line with those of British
Colombia Teachers' Federation survey,
which mentioned that the lower reporting
levels reflect the reluctance of victims to

make complaints about colleagues when
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they may have to continue working along-
side these individuals after the complaint
is lodged, or might be due to the absence
of physical injuries (Lyon and Douglas,
1999). Meanwhile, Day et al. (1995) have
claimed that the greater the sense of teach-
ers' personal self-efficacy to manage be-
havior problems and the higher their per-
ceived support from the school and the
school board, the lower the level of per-
ceived violence. This could also explain
why greater teaching experience and
school policies are associated with lower

rates of reported violence.

The majority of the participant teach-
ers in the present study were victimized by
students, then by other teachers, school ad-
ministrators, parents or family members,
and lastly other school members. This in
agreement with many previous studies
(Manitoba Teachers Society, 1990 and
1993; New Brunswick Teachers' Associa-
tion, 1994; MacDonald, 1996; Nova Scotia
Teachers' Union, 1996; Lyon and Douglas,
1999; NCES, 2003; Scottish Executive
National Statistics, 2003; PPTA, 2004).
All these studies, in accordance with the
present one, have pointed that all people
around teachers were sharing as perpetra-
tors, but the most common perpetrators
were students. This supports that the prob-

lem is not the direct correlation between a

student seeing an image on television or in
the movies and replicating it. It is the con-
stant exposure to violence that tends to
lead the youth to believe that violence is a
normal, not a deviant behavior (Vossekuil,
2002). Violence at home and in the media
seems to foster violent acting-out behavior
(Lyon and Douglas, 1999).

The majority of the perpetrators of
stalking and sexual harassment in the cur-
rent work were males. This is quite plausi-
ble as this behavior is more likely among
males, particularly in conservative com-
munities as ours. The finding is in congru-
ence with Benefield (2004) who has
claimed that male pupils were more ag-

gressors, compared to females.

In terms of situational characteristics,
the current study results have shown that
most violent incidents occurred within
school premises, especially classrooms
and school hallways. As might be expect-
ed, the majority of violence occurred dur-
ing school hours. This is in accordance
with British Colombia Teachers' Federa-
tion Survey and Post Primary Teachers
Association Survey (Lyon and Douglas,
1999 and PPTA, 2004). Physical and ver-
bal aggressions occur more inside school
limits. Moreover, Levin et al. (2006), in
their retrospective study, showed that as-

saults were predominately occurring dur-
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ing classroom disputes and while restrain-
ing students. As a consequence, even
though the academic level of students
might be good, the climate in schools is
worse and shows a stronger opposition to
adults, especially to teachers (Connect Ini-
tiative, 2002).

Concerning the impact of violence,
current study respondent teachers have re-
ported that exposure to workplace violence
had negative effects on their own career,
job satisfaction, and job performance, in
addition to the physical and psychological
effects. The relationship of violence to
these different outcomes reported in the
current work parallels the larger empirical
literature on the effects of violent victimi-
zation (Norris and Kaniasty, 1994; Schon-
feld, 1995; Acierno et al., 1999; Lyon and
Douglas, 1999). Experiences of violence
cause fear, and feelings of fear, in turn,
cause increased levels of emotional and
physical symptomatology. Violence and
fear have an adverse impact on morale, job
satisfaction, and perceptions of violence
(Lyon and Douglas 1999). These effects
include many, if not most, of the symp-
toms experienced in the current study, as
well as potentially more serious effects
such as major depression or posttraumatic
stress disorder (Schonfeld, 1995; Lyon and
Douglas, 1999).

Furthermore, Fisher and Kettl (2003)
have demonstrated that fifty-six percent of
teachers believed that violence or the
threat of violence had a direct impact on
the quality of education they are able to
provide. Also in the same vein, Mushinski
(1994) has claimed that the level of vio-
lence reported by teachers and the propor-
tions who reported that weapons were reg-
ularly brought to school increased as the
perceived quality of the education provid-
ed in the school decreased.

In line with the current findings where
the majority of physical injuries were mi-
nor, the British Colombia Teachers' Feder-
ation survey (1999) showed that most
teachers have not experienced serious
forms of violence. It is also relieving to
find that most teachers have not been in-
jured physically by violence at the work-
place. However, it is disconcerting that
teachers experience any such violence, and
it is more disconcerting that most teachers
have experienced some form of violence
during the course of their careers. The re-
sults of that Canadian survey suggested
that the experience of violence, whether
overt or covert, was related to, inter alia, a
variety of negative repercussions, such as
increased fear at school, decreased percep-
tions of morale and teaching effectiveness,

career impact symptoms (e.g., decreased
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job satisfaction), physical symptoms (e.g.,
sleep disturbances, headaches, fatigue),
and emotional symptoms (e.g., frustration,
anxiety, irritability, anger, stress), which
coincides with the current results (Lyon
and Douglas, 1999).

Importantly, the impact of violence
should not be discounted simply because it
does not involve overt forms of violence
or actual physical contact. Teachers were
most likely to miss work when the perpe-
trator of aggression was another staff
member. Yet, every one of these incidents
was limited to covert forms of violence.
There are two probable explanations for
this finding. First, because the physical in-
juries from the violence reported in the
current work tended to be minor, they gen-
erally did not require time off from work
for recovery. Second, even when physical
injuries did not occur, violence still had a
serious negative impact on the psychologi-
cal and emotional functioning of some vic-
tims. Apparently this psychological trauma
led victims to take time away from work
more often than did physical injuries. This
is in accordance with that of British Co-
lombia Teachers' Federation Survey (Lyon
and Douglas, 1999).

The current work showed that younger
teachers were more exposed to covert

forms of workplace violence, while male

teachers were more exposed to overt
forms. Both overt and covert forms in-
creased among teachers with good health,
and those who taught cultural subjects. It
is interesting to find that non-general sec-
ondary school teachers were more exposed
to covert form while general secondary
school teachers were more exposed to
overt form. The results of the New Zea-
land survey regarding bullying against sec-
ondary school teachers, which including
overt violence, found that there were two
spikes of increasing bullying against
youngest as well as elder teachers. This
was explained by the fact that teachers
within these groups are more likely to be
themselves management staff, and this
finding is consistent with those of manage-
ment staff reports of bullying from man-
agement staff (Benefield, 2004).

According to the present study results,
physical violence was higher against male
teachers. In line to this finding, De Voe et
al (2002) and NCES (2003) found that
male teachers were more likely to be vic-
tims of violent crime. Moreover, the Brit-
ish Colombia Teachers' Federation survey
(1999) showed that young teachers and
male teachers (except for sexual harass-
ment and stalking) were more exposed to
violence (Lyon and Douglas, 1999). Con-
versely, the New Zealand findings showed
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that more women teachers reported bully-
ing from all sources than men (Benefield,
2004). The differences might be explained
by different feminine cultures, where in
our community women's conception of
physical violence and the level of toler-
ance might be different from western com-

munities.

Stalking against present study teachers
was predicted by longer duration of em-
ployment as a teacher, ill healthy status,
and exposure to overt violence. In contrast,
the British Colombia teachers with fewer
years of teaching experience were found to
have experienced more violence (Lyon
and Douglas, 1999). Exposure to overt vi-
olence and un-exposure to stalking were
predictors of the occurrence of sexual vio-
lence against the present study teachers.
Richman et al. (1999) highlighted the pub-
lic health significance of both sexual ha-
rassment and generalized workplace
abuse, which are significantly associated
with a diverse range of negative mental
health outcomes. It is uncertain to what ex-
tent harassment and abuse predict deleteri-
ous mental health outcomes or to what ex-
health

problems are differentially prone to evoke

tent individuals with mental
problematic workplace interactions. Alter-
natively, individuals with mental health
problems may differentially perceive inter-

actions as harassing or abusive.

Conclusion and Recommendations

A significant proportion of secondary
school teachers in Ismailia city are ex-
posed to workplace violence, more covert
than overt. A smaller proportion is ex-
posed to stalking and sexual harassment.
Predictors of violence against teachers in-
cluded age, gender, experience years,
health status, type of school, subject spe-
cialty, and exposure to other forms of vio-
lence.

The findings suggest that medical, ed-
ucational and social researchers should
play a proactive role in translating re-
search-supported preventive strategies to
effective replications, and make research
available in formats that are available and
comprehensible to lay public. The solu-
tions will take time, resources, and com-
mitment to address the issue of violence in
schools, and must encompass the commu-
nity as a whole. School nurses should have
a role to develop interventions for stu-
dents, teachers, and families that stress
knowledge building about impulse control,
anger management, appropriate parenting,
and early intervention for at-risk children.
School-based violence prevention and in-
tervention programs are urgently needed.
Education officials and school operators
should have to make joint efforts to restore
trust between teachers, students and par-
ents, as well as provide better quality edu-
cation.
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